[image: BOLC_Logo]                                                                  
   Assignment Cover Sheet





	Student Name:
	Linda. C. Chapman

	Student Number:
	1644

	Course:
	Diploma level 4 in Child Psychology

	Assignment NO:
	Assignment 7



Marking Criteria:
 We expect the learners to write minimum one well expressed point in three lines against each allocated mark. This means one needs to write 15 lines with 5 well expressed points to get high grades for a 5 marks question.
For high grades use examples and illustrations where appropriate. 
	Please insert your completed assignment ( in word format)  here:







Student Statement:

By submitting this assignment, I confirm that this is my own work.



	Student Signature
	Linda C Chapman
	Date
	6th November 2016


[bookmark: _GoBack]
For Tutor / Assessor Use Only
	Total Marks
	

	Marks Obtained
	

	Percentage / Grade
	













image2.emf
                                                                 

  Linda. C. Chapman 1644                                                               Diploma ,   Child Psychology, Level 4    Assignment Seven  1     Personality Development   “ Personality development is the development of the organised pattern of  behaviours and attitudes that makes a person distinctive. Personality  development occurs by the ongoing interaction of temperament, character and  environment”,  (Vargas - Benitez, 2016).    Question one:   I.   A child’s temperament is made up of a set of genetically determined traits.  These traits determine how a child approaches and learns about the world,  (Vargas - Benitez, 2016). Character is the cognitive, emotional and behavioural  patterns learn ed through experiencing. This can continue to develop  throughout life. The child’s moral development also influences the  development of character, (Vargas - Benitez, 2016). The genetic factors that  influence temperament are often referred to as “nature” whil st “nurture” is  used to refer to the environment influences (Vargas - Benitez, 2016). The  environment plays a large part in the development of a child’s personality. The  environment can include parental, family, social, cultural, economic, and  educational in fluences, (Unit 7, 2016).        Erikson’s theory of development broke development down into eight stages,  five of them address childhood: infancy, 18 months to 3 years, 3 to 5 years, 6  to 12 years and 12 to 18 years, (Universal Class, 2016).       Infancy looks  at the first year of the child’s development. This stage is  characterised by rapid physical and psychological changes along with social  development and growth, (Unit 7, 2016). During this stage the infant starts to  develop a sense of self and self - awarenes s. As they explore their world  around them and the people in them they start to learn social skills and social  relationships start to develop (Unit 7, 2016).   It is in infancy that the roots of  personality are developing   and   this development “ is responsible for the future  emotional balance and the development of intelligence,  (Unit 7, 2016).     


Microsoft_Word_Document1.docx
                                                               

		 Linda. C. Chapman 1644                                                              Diploma, Child Psychology, Level 4 

Assignment Seven

		24







Personality Development

“Personality development is the development of the organised pattern of behaviours and attitudes that makes a person distinctive. Personality development occurs by the ongoing interaction of temperament, character and environment”, (Vargas-Benitez, 2016). 

Question one:

I. A child’s temperament is made up of a set of genetically determined traits. These traits determine how a child approaches and learns about the world, (Vargas-Benitez, 2016). Character is the cognitive, emotional and behavioural patterns learned through experiencing. This can continue to develop throughout life. The child’s moral development also influences the development of character, (Vargas-Benitez, 2016). The genetic factors that influence temperament are often referred to as “nature” whilst “nurture” is used to refer to the environment influences (Vargas-Benitez, 2016). The environment plays a large part in the development of a child’s personality. The environment can include parental, family, social, cultural, economic, and educational influences, (Unit 7, 2016).   



Erikson’s theory of development broke development down into eight stages, five of them address childhood: infancy, 18 months to 3 years, 3 to 5 years, 6 to 12 years and 12 to 18 years, (Universal Class, 2016).

 

Infancy looks at the first year of the child’s development. This stage is characterised by rapid physical and psychological changes along with social development and growth, (Unit 7, 2016). During this stage the infant starts to develop a sense of self and self-awareness. As they explore their world around them and the people in them they start to learn social skills and social relationships start to develop (Unit 7, 2016). It is in infancy that the roots of personality are developing and this development “is responsible for the future emotional balance and the development of intelligence, (Unit 7, 2016). 



The infant’s main care-giver is their first role model. They learn how to, react in certain ways in certain circumstances and feel love and affection. The infant will attempt to copy their care-giver without any understanding of the meaning, e.g. they press their cheek to their care-givers, try to kiss, coo, smile etc. (Unit 7, 2016). The relationship between caregiver and child is very important at this stage as the relationship the child develops with the caregiver lays the foundation for all relationships in the future, (Sroufe 1985). 

Klein felt that when the infant interacted with their main care-giver they internalised an image of the mother, both good and bad. Then through psychological processes of adjustment the infant learns to distinguish between good and bad, and learns acceptance of good and bad sides in both self and their care-giver, (Cliff notes, 2016). 



Erikson, (1956) felt that the caregiver needed to provide safety and a sense of security for the infant. Otherwise it could cause a negative impact on the child’s personality, (Unit 7, 2016). He felt the first infancy stage was when the child learnt to trust or mistrust, (Vargas-Benitez, 2016). He believed that if the child was loved and well-nurtured they would learn to trust whilst if they did not receive this they would become insecure and would learn to mistrust, (Vargas-Benitez, 2016). 



II. Coie & Dodge, (1998) feel that “patterns of parenting and adult guidance clearly matter” and different styles of parenting can produce large differences in development outcomes, (Shaffer, 2000). Winnicott feels that “Children need more of their parents than to be loved; they need something that carries over when they are hated or even hateful”, (Cullen, 2011). Walton (2012) feels the features of positive parenting are “a warm, loving, caring, supportive, positive environment built on the foundation of trust and respect”.



Shaffer (2000) feels that “the pattern of parenting that is most closely associated with adaptive developmental outcomes is characterised by 

· warm acceptance

· provision of guidance or standards for children to live up to 

· Monitoring of the child’s behaviour, to ensure he or she is…meeting those expectations. 

Erikson (1963) felt that warmth was important for “emotional development and the growth of self-esteem”, (Flanagan, 1996). He felt that through control a child learnt self-control and control was vital to moral development. He felt this control needed to be firm and fair for a child “to develop autonomous discipline without a sense of hostility” (Flanagan, 1996).   

Shaffer (2000) feels that in western culture the authoritative approach to parenting is an effective approach to parenting as it combines love and guidance with reasonable limitations, (Utting, 2007).

Authoritative parents want to share their wisdom and guide their children to understand and accept the beliefs and values they have, (Darling, 2014). They “provide a happy, child-focused system of management that allows children to take on age-related duties and provides an environment that supports a child’s growth as a proud person”, (Unit 5, 2016). 

Utting, (2007) Summarised findings from seven reviews of existing research commissioned by the J, Rowntree Foundation and in the key points he feels that:

· Parenting needs to be flexible and adaptable to be affective in being able to meet children’s differences in character and temperament

· “Warm, authoritative and responsive parenting is usually crucial in building resilience” (Utting, 2007). 

·  “Parents who develop open, participative communication, problem-centred coping, confidence and flexibility tend to manage stress well and help their families to do the same”, (Utting, 2007).

Cornell University (2007) talk about the characteristics of positive child-parent interactions and name six pieces of advice:

· Be connected; the child needs to know that their caregiver/s are interested and approve of what they do. Their caregiver needs to be available and show the child they are loved. 

· Take notice of what matters to the child; ask them about their friendships, school, activities, likes and dislikes. 

· Spend time with the child; children enjoy the company and attention of their caregiver/s

· Be engaged in the conversation; listen closely and respond in ways that show interest, that you care and be non-judgemental in responses.

· Show affection; children need affection. Use encouraging words. Tell them they are appreciated and loved. Give them hugs and do interesting things together that show you care, e.g. if they like football, occasionally take them to watch their favourite team play. 

· Be accepting; express unconditional love and acceptance. Accepting a child increases their self-esteem and helps them to feel as an important part of the family, (Cornell University 2007)  

Nelson, (2016) talks about the importance of positive discipline, saying it:

· Helps children feel connected; belonging and valued

· Needs to be kind and firm at the same time; mutually respectful and encouraging

· Considers the child’s thoughts, feelings, learning about themselves; how they will respond in the future that keeps them safe or able to thrive; it needs to be affective long-term

· “Teaches important social and life skills”, (Nelson, 2016)

· Encourages the positive use of autonomy and personal power; helps them to discover their own capabilities, (Nelson, 2016)

Nelson, (2016) feels this can be achieved by:

· “Mutual Respect”; model firmness by respecting themselves, the needs of the situation and kindness by respecting the needs of the child, (Nelson, 2016)

· “Identifying the belief behind the behaviour”; the reason the child does what they do. The caregiver then tries to change the belief rather than change the behaviour, (Nelson, 2016)

· “Effective communication and problem solving skills”, (Nelson, 2016)

· “Discipline that teaches” which is not permissive or punitive, (Nelson, 2016)

· “Focusing on solutions instead of punishment”, (Nelson, 2016)

· “Encouragement instead of praise”; praise only recognises success whilst encouragement notices effort and improvement, and helps to build self-esteem and empowerment, (Nelson, 2016). 



III. Allport, (1961) theorised that an individual’s personality was made up of “permanent mental structures”, which he referred to as personality traits, (Abbott, 2001). He believed that people behaved and thought in certain ways because of these structures and these structures would be fairly consistent over time, (Abbott, 2001). “Individuals have certain characteristics that partly determine their behaviour; these traits are trends in behaviour or attitude that tend to be present regardless of the situation” (Boundless, 2016). Allport & Odbert (1936) listed 17953 trait names they then reduced the list to 4504 definite trait names and have since been reduced further. Some trait names may be:

· “Frustrated or cheerful;

· Extravert, (bold person) – friendly and fun loving;

· Introvert, (shy person) – quiet and sober;

· Openness, creative and independent;

· Agreeableness – soft hearted and trusting;

· Conscientiousness – structured and careful

· Emotionally balanced” – relaxed and secure, (Unit 7, 2016).



 Allport (1897 – 1967) listed these traits into three levels 

· Cardinal: they “dominate and shape an individual’s behaviour and are collectively known as the master control” as they are “the individuals ruling passions”, (Boundless, 2016). These could be behaviours like greed or unselfishness.

· Central: are general characteristics found in some measure in all people. These could be behaviours like “loyalty, kindness, agreeableness, friendliness sneakiness, wildness or grouchiness,” (Boundless, 2016). 

· Secondary: are not as “obvious or consistent as central traits” (Boundless, 2016), and are only present under certain circumstances, due to things like “preferences and attitudes”, (Boundless, 2016). These behaviours may seem incongruent with their usual behaviours, e.g. A person who is usually very confident may show anxiety if speaking in public, (Boundless, 2016).



Cattell (1905 – 1998) also sees traits as making up an individual’s personality as “mental structures”, (Cook, 1984). He then went on to identify ‘sixteen personality factors’ which he placed in a personality traits test:

· Warmth; warm, outgoing, attentive to others, kind, easy going, participating, likes people or the opposite could be impersonal, distant, cool, reserved, detached, aloof or formal, (Wikipedia, 2016)

· Reasoning; abstract thinking, more intelligent, bright, higher general mental capacity, fast learner or the opposite could be concrete thinking, lower general mental capacity, less intelligent, unable to handle abstract problems, (Wikipedia, 2016)

· Emotional stability; emotionally stable, adaptive, mature, faces reality calmly or the opposite could be reactive emotionally, changeable, affected by feelings, emotionally less stable or easily upset, (Wikipedia, 2016)

· Dominance; dominant, forceful, assertive, aggressive, competitive, stubborn, bossy or the opposite could be deferential, cooperative, avoids conflict, submissive, humble, obedient, easily led, docile or accommodating, (Wikipedia, 2016)

· Liveliness; lively, animated, spontaneous, enthusiastic, happy go lucky, cheerful, expressive, impulsive or the opposite could be serious, restrained, prudent, reserved, introspective or silent, (Wikipedia, 2016) 

· Rule consciousness; rule conscious, dutiful, conscientious, conforming, moralistic, staid, rule bound the opposite could be expedient, nonconforming, disregards rules or self-indulgent, (Wikipedia, 2016)

· Social boldness; socially bold, venturesome, thick skinned, uninhibited or the opposite could be shy, threat-sensitive, timid, hesitant or intimidated, (Wikipedia, 2016)

· Sensitivity; sensitive, aesthetic, sentimental, tender minded, intuitive, refined or the opposite could be utilitarian, objective, unsentimental, tough minded, self-reliant, no-nonsense, rough, (Wikipedia, 2016)

· Vigilance; vigilant, suspicious, sceptical, distrustful, oppositional or the opposite may be trusting, unsuspecting, accepting, unconditional, or easy, (Wikipedia, 2016)

· Abstractedness; abstract, imaginative, absent-minded, impractical, absorbed in ideas or the opposite could be grounded, practical, prosaic, solution oriented, steady, or conventional, (Wikipedia, 2016)

· Privateness; private, discreet, non-disclosing, shrewd, polished, worldly, astute, diplomatic or the opposite may be forthright, genuine, artless, open, guileless, naïve, unpretentious or involved, (Wikipedia, 2016)

· Apprehension; apprehensive, self-doubting, guilt prone, insecure, worrying, self-blaming or the opposite could be self-assured, unworried, complacent, secure, free of guilt, confident or self-satisfied, (Wikipedia, 2016)

· Openness to change; open to change, experimental, liberal, analytical, critical, free thinking, flexibility or the opposite may be traditional, attached to familiar, conservative, respecting, traditional ideas or resistant to change, (Wikipedia, 2016)

· Self-reliance; self-reliant, solitary, resourceful, individualistic, self-sufficient the opposite may be group orientated, affiliative, a joiner and follower, or dependent, (Wikipedia, 2016)

· Perfectionist; perfectionistic, organised, compulsive, self-disciplined, socially precise, exacting willpower, control, self-sentimental or the opposite may be tolerates disorder, unexacting, flexible, undisciplined, lax, self-conflict, impulsive, careless of social rules or uncontrolled, (Wikipedia, 2016)

· Tension; tense, high energy, impatient, driven, frustrated, over wrought, time driven or the opposite could be relaxed, placid, tranquil, apathetic, patient, or composed low drive, (Wikipedia, 2016)



IV. Personality type theories classify people into distinct and discontinuous categories. This is different from a trait theory that takes a continuous approach, e.g. type theories feel you are an introvert or extravert, whilst trait theories feel that you are on a scale anywhere from introvert to extrovert, (Wilderdom, 2005) 



Ancient Greeks (~2000 BC -0 AD) identified four types of character they called ‘Humors’ which they felt were “due to an excess of one of four bodily fluids”, (Wilderdom, 2005). The four character types were, irritable, depressed, optimistic and calm. 



William Sheldon (1940, 1942) identified three personality types according to body type:

· Endomorph; relaxed, sociable, tolerant, comfort-loving, peaceful

· Mesomorph; active, assertive, vigorous, combative

· Ectomorph; quiet, fragile, restrained, non-assertive, sensitive, (Wilderdom, 2005). 

Carl Jung’s personality type theory originated from his ideas on what attitude means. Jung felt attitude is “a person’s predisposition to act in a certain manner”, (Sincero, 2016). He felt there are two contrasting attitudes:

· Extroversion; focus is more on what is happening outside his inner world. This person is influenced by their environment. They are usually objective and outgoing.   

· Introversion; “focuses on his own fantasies, ambitions, feelings and actions”. This person usually has a subjective outlook and may be typically shy (Sincero, 2016). 

Jung went on to develop ‘the four functions of personality’. 

· Feeling; “when a person recognises the worth of conscious activities”, (Sincero, 2016).

· Thinking; “makes a person learn the meaning of something” (Sincero, 2016).

· Sensation; “allows a person to know that a particular thing exists”, (Sincero, 2016).

· Intuition; “gives knowledge of something without having a conscious understanding of where that knowledge originated”, (Sincero, 2016).

Jung felt that when these four “functions were combined with one of the two types of attitudes, the result would be eight varying types of personality”, (Sincero, 2016).

1. Extraverted Sensing; “Outward and active focus on the objective world, and on gathering factual data and sensory experiences” (MBTI, 2016).

2. Introverted Sensing; “Inward and reflective focus on subjective sensory experiences and on the storing of factual historical data”, (MBTI, 2016).

3. Extraverted Intuition; “Outward and active focus on the new, the possibilities and meanings/patterns in the objective world”, (MBTI, 2016).

4. Introverted Intuition; “Inward and reflective focus on the subjective world of symbols, meanings, insight and patterns that come up from the unconscious”, (MBTI, 2016).

5. Extraverted Thinking; “outward and active focus on applying logical order to the objective world through building structure, organisation and making decisions”, (MBTI, 2016).

6. Introverted Thinking, “Inward and reflective focus on the subjective world of reason that seeks understanding through finding the logical principles behind phenomena”, (MBTI, 2016).

7. Extraverted Feeling; “Outward and active focus on bringing order to the objective word through building and seeking harmony with others and alignment with openly expressed values”, (MBTI, 2016).

8. Introverted Feeling; “Inward and reflective focus on the subjective world of deeply felt values that seeks harmony through alignment of personal behaviour with those values and evaluation of phenomena in light of those values”, (MBTI, 2016).

Block (1971) identified five personality types after carrying out a study with male participants. After further studies these have been reduced to three identified types:

1. “Well-adjusted or resilient person; adaptable, flexible, resourceful, interpersonal and successful”, (Wilderdom, 2005)

2. “Over controlling; this is a maladjusted type, uptight and difficult to deal with”, (Wilderdom, 2005)

3. “Under control; another maladjusted type, impulsive, risky, delinquent or even criminal behaviour, unsafe sex etc.” (Wilderdom, 2005)

Hans Eysenck (1916 – 1997) felt that people could be divided into three personality types:

1. Extroverts: outgoing, energetic, sociable and stimulation seeking

2. Introverts: more likely to do things alone, possibly quiet and shy

3. Neurotics: low in self-confidence, irritable, moody and anxious in new or intimidating surroundings, (Getting in, 2016)



V. Nine temperament traits were identified by Dr Chess & Dr Thomas: 

1. Activity level: how active the child is? Can they sit still or do they fidget constantly? Active children will learn by doing rather than watching. They may reach motor milestones sooner than less active children. The highly active child may perform well in high energy careers, (Child Development Institute, 2015 & Kristal, 2005). 

2. Distractibility: Are they easily distracted or can they easily block out other stimuli? Children who are less able to focus and are easily distracted can be soothed when upset by distracting them with toy or something else of interest. They are usually highly perceptive and have an eye for detail, but this means it is difficult for them to focus on one thing when in a busy environment. These children can move quickly from one activity to another that catches their interest, (Child Development Institute, 2015 & Kristal, 2005). 

3. Intensity: how strongly does the child react to things? Do they respond loudly and outwardly to minor incidents or do they go quiet and sit alone? Children who feel intensely experience emotions to extremes; their highs are higher than typical and their lows are lower than typical. They can be accused of over reacting. They are expressive with their emotions whether happy, sad or angry. Children with low intensity are often quiet and subdued in their emotional expression. It can be difficult to recognise when this child is upset or they may not want to say, (Child Development Institute, 2015 & Kristal, 2005). 

4. Regularity: the predictability of biological functions like eating and sleeping. Are they able to be flexible or are they fixed into a ridged timetable. Children who are fixed find change difficult, they may struggle with the changing time zones. They stick to sleeping and eating patterns and can be easy to toilet train. The child with unpredictable patterns is more flexible with eating and sleeping routines. They may have disorderly lives, bedrooms, may lose things and generally be less organised. As adults they may be less stressed in changing or uncertain situations like travelling or shift working, (Child Development Institute, 2015 & Kristal, 2005). 

5. Sensory Threshold: refers to the amount of stimulation, sounds, tastes, touch, temperament changes, a child needs before the child responds. How does the child respond to these things? Highly sensitive children are sensitive to minute changes in their environment and can feel overwhelmed in busy environments. They are sensitive to others, being empathic and conscientious, but they can be easily hurt. Children who are low in sensitivity may struggle with social cues or be unaware of their effect on others. They are not held back by minor injuries, they take risks and are less able to reflect or be observant, (Child Development Institute, 2015 & Kristal, 2005). 

6. Approach/withdrawal: Is the child hesitant or eager when faced with new situations, people or things? Approachable children are inquisitive about the new and want to investigate. They are sociable and outgoing and tend to learn by doing. The withdrawing child is cautious, preferring familiarity. They avoid risk and learn by watching. These children may be seen as shy, but they could just be careful and join in fully when they feel it is safe, (Child Development Institute, 2015 & Kristal, 2005). 

7. Adaptability: Does the child struggle with change or with new situations? Are they slow to adapt or do they rush straight in? Highly adaptable children can swiftly move between situations, but may rush in to dangerous situations. The slow to adapt child may find changes, transition and intrusions difficult. They like to know what to and when to expect things; otherwise they may try to control situations. They love structure and schedules, (Child Development Institute, 2015 & Kristal, 2005). 

8. Persistence: do they finish what they started no matter how hard or do they lose interest when it becomes difficult or tedious? Highly persistent children will keep doing something until they master it. These children are able to play alone and have good attention spans. Less persistent children have low attention spans. They may move quickly from one activity to another, become irritated with difficult tasks and look from assistance from caregivers, (Child Development Institute, 2015 & Kristal, 2005). 

9. Mood: how do they respond to the world; positively or negatively? This can be seen as optimistic or pessimistic? (Child Development Institute, 2015 & Kristal, 2005). 



VI. “Every individual exists in a continually changing world of experience of which he is the centre” (Rogers, 1951). 

The child’s inherent temperament and environment are the foundations for the child’s developing personality; from these they learn how to be / behave. Their experience of the environment and their temperament will decide how they respond to it. They learn from their interactions within their environment and from this they develop a self-concept. Rogers felt that “The self-concept (or self- structure) is an organised configuration of perceptions of the self which are admissible to awareness”, (Rogers, 1951). 



The self is made up of our perceptions of our characteristics, abilities, how we relate, our environment, values, beliefs and how we believe we are perceived by others, (Merry, 2002). Mearns and Thorne (2000) use the term configurations of self to describe all the many parts of the self. They felt that new configurations can develop with new learning and existing configurations can change with the changing needs of the individual, (Merry, 2002).  



Mussen, Conger, Kagan & Huston, (1990) believe that during the childhood years the self-concept grows into “a network of self-perceptions and feelings”. If a child was asked how they saw themselves this answer would come from the perception of themselves e.g. they may describe themselves as funny or bossy. “As children form identities and concepts about themselves, they implicitly assign positive or negative values to their own attributes,” (Mussen, Conger, Kagan & Huston, 1990). They work out whether they are negative or positive from the reactions from other people or from their own experiencing, e.g. if it hurt it could be perceived as negative. Children form perceptions about themselves from other people; how they react to them, what they say about them. They also compare themselves to others making clear comparisons e.g. she is cleverer than me, I’m better at football than them. These judgements will then become parts of their self-concept, (Mussen, Conger, Kagan & Huston, 1990). 



The child’s caregivers can have a large impact on the child’s developing self-concept as the child takes what they say and their actions / responses as true and important. So if a caregiver constantly tells a child they are naughty, they will believe they are naughty and this becomes a part of their self-concept. If the child experiences a kind caring parent, the child will copy the parent, and the belief that they are also kind and caring will become part of their self-concept. 

Self–esteem is developed from the evaluations of the child’s qualities within the self-concept. If a child values his fighting ability as being able to stand up for himself, this quality could add to his self-esteem. This same quality could reduce the self-esteem of a child who is unhappy about getting into fights, (Mussen, Conger, Kagan & Huston, 1990).



Question Two: 

Erikson’s Theory of Psychosocial Development looks at the role of culture and society and the conflicts that take place within the ego. The theory looks at the psychological needs of the individual that conflict with the needs of society. Erikson felt that the ego develops as it resolves social conflicts; developing a sense of trust in others, a sense of identity in society, and helping the next generation prepare for the future, (McLeod, 2008). 



Erikson’s theory is a lifespan model of development; five stages look at infancy to 18 years. “Erikson was interested in how children socialise and how this affects their sense of self” (McLeod, 2008). The other three stages look at adulthood as Erikson believed there was continued development and growth throughout life. He felt that personality develops in a predetermined order and one stage gives foundation for the next. Erikson theorised that the completion of each stage resulted in a “healthy personality and the acquisition of basic virtues”, (McLeod 2008). If the stages were not completed successfully he felt it could result “in a reduced ability to complete further stages and therefore a more unhealthy personality and sense of self”, (McLeod, 2008). He did feel though that this could be rectified at a later time.

The five childhood stages are:

· Infancy -Trust vs Mistrust; during this stage the child learns to trust or mistrust. If the child receives stability and consistency in care the child learns to trust in the caregiver which carries on into other future relationships. The child learns they are secure even when they are threatened as they can trust in the caregiver to keep them safe. Having a sense of trust can help the child to develop hope. The care giver needs to be consistent, predictable and reliable to enable this sense of security. If the care they receive does not offer these qualities, the child will develop a sense of mistrust and instead of hope they will develop fear; fear of what can happen, (McLeod, 2008). This stage of development is where the roots of personality lay and is responsible for emotional balance in the future, (Unit 7, 2016). 

· Toddler - Autonomy vs Shame; this stage is when the child starts to develop independence. They are doing things independently of their caregiver. They are walking away, playing alone and learning to do things for themselves. The caregiver needs to find a balance between encouragement and protection. They need patience to allow the child to try, but they also need to help when the child becomes frustration to avoid constant failure. The caregiver should never criticise failure or accidents as the child may stop trying, (McLeod, 2008). If the child receives encouragement and support they will develop “self-control without a loss of self-esteem”, (Gross, 1992). They will develop independence, virtue of will and feel confident in their skills to feel secure and manage in the world, (McLeod, 2008). If the child does not receive the opportunity to assert themselves and /or is criticised or over controlled they may feel inadequate, a sense of shame and doubt their ability to cope in the world, (McLeod, 2008). They may feel disappointed / frustrated which could lead to anger outbursts, (Unit 7, 2016), or they may become overly dependent upon others and lack self-esteem, (McLeod, 2008).

· Pre-School -Initiative vs Guilt; Bee (1992) felt these years were a “time of vigour of action and of behaviours that parents may see as aggressive”.  This is a time when the child is developing rapidly with an increase in language development, and they can become lively and more assertive, (McLeod, 2008). This is a time when they explore their social skills with children they come into contact with. They will do this through play and through initiating activities as they make up games and plan activities, (McLeod, 2008). The child pretends to be a grown up, starts to cooperate, becomes responsive to care-giver requirements, and becomes more aware of good and bad (Unit 7, 2016). If this development is hindered by criticism or control the child may feel like a nuisance to others, remain a follower, lack self-initiative and can develop a sense of guilt, (McLeod, 2008). “A healthy balance between initiative and guilt is important. Success in this stage will lead to the virtue of purpose”, (McLeod, 2008). 

· School-age – Industry (competence) vs. Inferiority; teachers are now taking an important role as they teach the child specific skills. At this stage the child’s peers will be a major source of self-esteem. The child now also looks out of the family for approval as they develop competencies valued by society, (McLeod, 2008). They find their own aims and goals as their self-perceptions and intellectual capabilities change. They develop a sense of belonging; feelings of liability / responsibility and can now clearly distinguish between right and wrong,(Unit 7, 2016). Through gaining achievements they develop a sense of accomplishment, (McLeod, 2008). 

· Puberty / Adolescence – Identity vs Role Confusion; during this stage they experience a rapid growth in physical, psychological and sociological growth. This is the time when they look at careers, relationships, families and housing. They are developing more independence, looking at wanting to become part of society. They re-examine their identity and learn roles they will adopt as an adult, (McLeod, 2008). Erikson felt two identities are involved; occupational and sexual. He felt the adolescent had to adapt and ‘grow into’ their bodily changes. If this was achieved successfully they could develop the virtue of fidelity. Fidelity is necessary to enable them to commit to others; accepting others, (McLeod, 2008). Bee, (1992) felt that at the end of this stage they should have “a reintegrated sense of self, of what one wants to do or be, and of one’s appropriate sex role”. Failure to establish a clear sense of identity can lead to them to not being sure about themselves or their role within society; leaving them feeling confused. This could lead them to experiment; trying on different roles or if they are forced into a role. Being forced into a role can leave them feeling unhappy, unsatisfied which could result in a  negative self-identity and rebellious behaviours, (McLeod, 2008). 

Erikson felt his psychosocial theory could provide a framework for development to be considered rather than a testable theory. It is felt to tie together important psychosocial development across the lifespan, (McLeod, 2008). 

Question Three:

  “The mutual understanding between children and parents is the basic necessity in the development of personality”, (Unit 7, 2016). 

When a parent tries to understand a child it can help the parent to guide and nurture the child growing up. Each child has a unique personality so no two children will be alike. Understanding one child does not mean the parent can understand any child. The child’s personality traits will remain constant throughout their life. Understanding these traits can help a parent to understand their child, (Child Development Institute, 2016). Flanagan, (1996), mentions that parents need to “respond to their child’s innate temperament and adapt their parenting style to make a better fit”. When a mother gets on well with her baby the baby learns through experiencing that “social behaviour relates to reciprocal interaction” (Wood, 1981) and they learn that in time their intentions can be understood by others and vice versa, (Bruner, 1978). 

Interacting with a child is crucial in gaining information and understanding. Brazelton & Cramer, (1990) felt that interactions between parents and children help the physical and intellectual development. When parents can sensitively respond to children’s cues they contribute to an understanding interaction that teaches the child to also develop understanding interactions, (Tronick, 1989). These interactions help to develop a mutual understanding between parent and child, which goes towards the child’s sense of self, (Tronick & Beeghly, 2011). The parent and child may occasionally misunderstand one another and this may cause a temporary disruption in their communication. This may help the child to learn how to handle brief stress, but the parent and child would need to reach out, and reconnect as continuous misunderstandings can throw the child’s development off course, (Tronick, 1989 & Tronick and Beeghly, 2011). 

A mutually respectful /understanding relationship between parent and child creates a positive relationship that can provide a base for the child to learn from. This base can support the child to “develop a healthy respect and regard for self and for others”, (Child Development Institute, 2016). Self-regard for self and others is needed for the development of a positive self-concept and healthy self-esteem, (Child Development Institute, 2016). Shaffer (2000) said “the sensitivity of parenting early in childhood clearly influences whether infants and toddlers construct positive or negative working models of self”. Schaffer, (2004) said “The family is no doubt the cradle of children’s sense of self”. Rogers (1959) looked at the importance of parents ability to understand their children when he talked about his belief that, if a person only experienced “unconditional positive regard” they would not develop conditions of worth, and their self-regard would be unconditional. Rogers was not saying the child should have no boundaries but they would be understood and loved regardless of behaviour; they would receive guidance rather than judgement, (Cook, 1984). Nelson (2016) extends on this saying “a parenting style that offers love, high expectations and respect for the child’s autonomy lasts for years”, (Tucker, 2016). Nelson (2016) felt that dads who encourage mutual respect have close relationships with their children and the children show high levels of kindness and self-worth, (Nauert, 2011).

 A parent and child relationship based in mutual understanding shows a child that their parent respects their independence; personal interests; time, that they love them unconditionally, and they value their existence, (Tucker, 2016) Tucker (2016) believes that mutual understanding helps to provide equality in the home. The child learns to respect their parents and their parents show respect for the child’s values and age. Showing mutual understanding and respect can minimise hurt and animosity, (Tucker, 2016). Hurlock (1974) states that “even if family members disagree, mutual respect helps to reduce friction”.
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