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Linda. C. Chapman 1644   Child Psychology, Diploma Level 4,   Assignment Three, Page 1   Privation and Deprivation   Question 1:   I.   Privation :   is defined as “ forming no attac hments at all during a critical  period of childhood ”, Flanagan, C, (1996).   Rutter (1981) felt that privation “ may  have permanent consequences” , (A level Revision 2016) . Rutter et al (1998)  went on to study this theory; studying Romanian orphans. This study showed  that the older / longer the children had been without attachments  the more  unlikely it was for them to recover from privation, (A level Revision   2016).     II.   Deprivation :   is when a child has been separated from   an attachment  figure. This could be due to many reasons and the effects can vary depending on  the length of  separation.   Bowlby   & Robertson   (1952) felt that short term  separation would lead to distress, and this had three progressive stages; protest,  despair and detachment, (McLeod, 2007). Bowlby’s Maternal Deprivation  hypothesis felt that the long term consequen ces of being separated from an  attachment figure could cause long - term cognitive, social and emotional  difficulties, (McLeod, 2007).        III.   The effects of deprivation   can be reduced :   Skodak & Skeels (1945) studies show that  providing more individual care in   re sidential homes   or orphanage s   can reduce the effects of attachment  deprivation. They found that if a child  receive s   adult contact, attention and  stimulation they will suffer less  from deprivation than a child who hasn’t,  (Flanagan, 1996 ) . Kirk (1958) found   that children only recover from deprivation if  they are   “ given a continuing experience of enrichment, warmth and stimulation ”  (Flanagan, 1996).                                                                    Robertson & Robertson  (1968)  looked into ways of   reducing distress from short  term deprivation . Joyce Rob ertson fostered a child when the child ’ s   mother went  into hospital. She met the child and her parents beforehand. The child was  encouraged to take some of her personal possessions with her . Her   exist ing  routine was adhered to and her father visited. The child did not  seem to  suffer  from distress and happily accepted her mother back. This process was repeated  with other children needing foster care and the results were the same.  Therefore  it seems that   the negative effects of short term deprivation can be reduced  if a  “ short term replacement attachment figure ” is provided , ( A2 Psychology Edexel ,  2014 )       Robertson & Robertson’s (1968) observation can also help us to understand how  a regular visit from an   absent parent can also reduce the effects of separation  and deprivat ion;   as in  cases of ‘longer - term deprivation’ caused by divorce or  separation of parents, (Psychology Flipped, 2016) .       Day care is a form of short - term deprivation and can have a negative impact on  young children. Belsky & Rovine (1988) feel that older children are more able to  manage separation; therefore delaying day care until a child is older can reduce   
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Privation and Deprivation

Question 1:

I. Privation: is defined as “forming no attachments at all during a critical period of childhood”, Flanagan, C, (1996). Rutter (1981) felt that privation “may have permanent consequences”, (A level Revision 2016). Rutter et al (1998) went on to study this theory; studying Romanian orphans. This study showed that the older / longer the children had been without attachments the more unlikely it was for them to recover from privation, (A level Revision 2016).



II. Deprivation: is when a child has been separated from an attachment figure. This could be due to many reasons and the effects can vary depending on the length of separation. Bowlby & Robertson (1952) felt that short term separation would lead to distress, and this had three progressive stages; protest, despair and detachment, (McLeod, 2007). Bowlby’s Maternal Deprivation hypothesis felt that the long term consequences of being separated from an attachment figure could cause long-term cognitive, social and emotional difficulties, (McLeod, 2007).  



III. The effects of deprivation can be reduced:

Skodak & Skeels (1945) studies show that providing more individual care in residential homes or orphanages can reduce the effects of attachment deprivation. They found that if a child receives adult contact, attention and stimulation they will suffer less from deprivation than a child who hasn’t, (Flanagan, 1996). Kirk (1958) found that children only recover from deprivation if they are “given a continuing experience of enrichment, warmth and stimulation” (Flanagan, 1996).                                                              



Robertson & Robertson (1968) looked into ways of reducing distress from short term deprivation. Joyce Robertson fostered a child when the child’s mother went into hospital. She met the child and her parents beforehand. The child was encouraged to take some of her personal possessions with her. Her existing routine was adhered to and her father visited. The child did not seem to suffer from distress and happily accepted her mother back. This process was repeated with other children needing foster care and the results were the same. Therefore it seems that the negative effects of short term deprivation can be reduced if a “short term replacement attachment figure” is provided, (A2 Psychology Edexel, 2014) 



Robertson & Robertson’s (1968) observation can also help us to understand how a regular visit from an absent parent can also reduce the effects of separation and deprivation; as in cases of ‘longer-term deprivation’ caused by divorce or separation of parents, (Psychology Flipped, 2016).

 

Day care is a form of short-term deprivation and can have a negative impact on young children. Belsky & Rovine (1988) feel that older children are more able to manage separation; therefore delaying day care until a child is older can reduce 
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these negative impacts. Day care describes any care that takes the child away from their attachment figure for any length of time, e.g. leaving them with a nanny, relative or child care organisation, (Psychology Flipped, 2016)



IV. According to Cockett & Tripp (1994) divorce and separation really affect children.



They studied the effects of divorce and separation by interviewing the children “about their personal responses to family reordering,” (Psychology Flipped 2016).They split 152 children and their parents into three groups; reordered families, intact families suffering discord and intact families who were not suffering, (Psychology Flipped, 2016). The outcome of their research was:

· Children from families who had been reordered by separation or divorce came out worse than the intact groups. They were more likely to suffer health problems, psychosomatic disorders, friendship difficulties, low self-esteem and needed more help in school, (SPIG, 2016)

· Children who had experienced several family reorders suffered more than the ones who lived with a single parent or had only re-ordered once. These children were also less likely to receive support from extended family members as they were less likely to still be in contact.

· Effects of family reorganisation “appeared to be the main adverse factor in children’s lives” (SPIG, 2016). 

· Only 1 in 16 children had been prepared for “separation / divorce by explanation by both parents”, (SPIG, 2016). 

· Less than half the children saw both parents regularly 

· Some children had made their own contact arrangements as their parents had been unable to agree, (SPIG, 2016).

It seems clear from this study that divorce and separation is harmful to children and more harmful than family discord. It also seems that it could prevent problems for children in reordered families if they were prepared for the change beforehand and the parents could ensure contact continues with both parents, (Jarvis & Chandler, 2001).                                                

V. Are the effects of privation reversible?



Rutter (1981) felt that long term privation could lead to, “inability to form relationships, a lack of guilt and antisocial behaviour such as delinquency” Bowlby felt that the effect of deprivation/privation was not reversible, (Wiki, 2009).

Case studies have provided information about the possibilities of recovery from privation. The case studies looking at the Czech twins, Mary and Louise looked at how these children suffered extreme privation and were still able to make up the development deficit later, (Wiki 2009).
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Wayne Dennis (1973) also provided information as he studied children that had been raised in orphanages. These children had suffered severe privation from soon after birth. They had little contact and a severe lack of stimulation. The effects of this privation were visible within twelve months. The girls that stayed institutionalised until sixteen were unable to read or write or perform basic maths. The boys were moved around the age of six to a more equipped orphanage were they improved and reached a functional IQ. The children who were adopted whilst still very young improved positively, but were more physically affectionate than children typically at their age. The ones that were adopted around four years of age had some cognitive problems but only had slightly lowered IQ’s, (Wiki 2009).



Tizard’s (1975) study into the then widely practiced policy of discouraging relationships and high staff turnover in institutions, showed these practices prevented children from developing attachments. She and Hodges (1978) later found that children that were adopted early were able to develop close relationships regardless of the lack of attachments whilst in care. They found some that were adopted late had behaviour problems that were still present at the age of sixteen, (Wiki 2009). Tizard concluded that privation in early years could cause behaviour problems later in life, but early adoption into a good home could go a long way to reduce the risk, (Wiki 2009).



Rutter et al (1998) looked at whether good care could make up for early privation. They compared Romanian adoptees with British adoptees. On arrival the Romanian adoptees were developmentally delayed unlike the British children who showed no delays. By the age of four the Romanian children had caught up with the British children both physically and intellectually. Rutter et al also noted that the children that were older when adopted were less improved; “The older the child on adoption, the less ground they had made up” (Jarvis & Chandler, 2001). 



The above studies seem to show that it is possible to reverse most of the effects of privation and the child’s chances of recovery increase the younger the child is. They also suggest that a high quality of care is essential in aiding this recovery, (Jarvis & Chandler, 2001).



VI. According to a NICHD USA study, what factors affect children in day-care?



The NICHD study was a study of 1,364 children and their families from many different backgrounds and family structures. It was concerned with many variables including, “characteristics of the child care and the family environment”, (APA, 2016)



The study collected information over the children’s first seven years focusing on the “unique contribution of child care to the development of children” (APA, 2016). 
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The Study found:

· Children who were cared for solely by their mothers developed the same as those who were cared for by others. 

· That mothers and “families have a greater impact on how a child develops than child care does” (The Hanen Centre, 2016). 

· Children respond better to mothers who are “,responsive, sensitive, and attentive” and the families who have, “organised routines, books, play materials” and engaged in outside activities, (The Hanen Centre, 2016)



Better quality of care produced:

· “Higher cognitive performance of children in child care

· Better language comprehension and production in children

· Higher level of school readiness” (APA, 2016)



Poorer quality of care produced:

· “More problem behaviours

· Poorer cognitive and language ability

· Lower school readiness scores” (APA, 2016)



VII. State two effects of day care on Cognitive development:



“There is conflicting evidence about day care and its effect on cognitive development”, (Flanagan, 1996)

Burchinal et al (1989) felt that children who had attended childcare before school had better IQ’s than those who had stayed at home. Tizard (1979) found that the teacher to child exchanges were less complex than exchanges between mother and child; feeling that this could have a negative effect on a “nursery child’s cognitive development”, (Flanagan, 1996). This was also found in the NICHD study mentioned earlier. 

Hoffman (1989) suggested that day care is not always negative and could be positive in some cases. Most though do feel that the quality of day care has a strong influence on development.  

As stated previously in the NICHD study, good quality day care can have positive effects on cognitive development, whilst poor day care has negative effects. Good quality day care is a positive option for working parents as a quality day care can offer the stimulation that may be lacking at home, (Scarr, 1998). 

However a study of children who started day care before they were a year old showed that their cognitive abilities were lower than those who started later, (Baydar & Brooks-Gunn 1991). This may suggest that the attachment to the mother is most needed in the first year of life

VIII. What is Autism? Outline some characteristics of autistic behaviour.

Autism is a complex brain developmental disorder. In the May 2013 publication of the DSM-5 diagnostic manual it is categorised as Autistic Spectrum Disorder along with childhood disintegrative disorder, pervasive developmental disorder 
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and aspergers. The signs of autism tend to appear around the age of two or three, but are believed to be caused during early brain development, (Autism Speaks, 2015). Autism is on a wide spectrum of severity from mild to severe and each individual may show a variety of different symptoms, (MNT 2015). Autism effects development of communication and interaction skills. An autistic person may have difficulties with:

· Non-verbal communication: may often miss social cues and they often “lack the necessary playing and talking skills” to be able to interact fully (MNT, 2015)

· Social interactions: the person may seem socially clumsy, be offensive in comments or be out of synch with others. They can sometimes not show eye contact. If the person suffers severe symptoms they may be totally disinterested in other people (MNT, 2015) 

· Repetitive behaviours: autistic people often prefer predictability and do not like changes. They can become distressed when routines are changed, (MNT, 2015) Knowing what is going to happen may help them to feel secure.

· Empathy: someone with autism can be taught how to take someone else’s feelings into consideration, but this does not develop as naturally for a person with autism, (MNT, 2015).

· Physical contact: some autistic children do not like cuddling or physical contact. Sometimes they can manage it if they know it is going to happen, e.g. mum always hugs them at bedtime, so it is the norm for them.

· Loud Noise, Some Smells and Lights: can cause an autistic person distress. It can sometimes just be the suddenness of them; they had not had time to adjust to the change, (MNT, 2015). 

· Speech: someone with more severe symptoms may have problems with speech. They can often repeat words, phrases or not speak at all. The less severe may sound precise or formal in their speech and their tone may sound flat, (MNT, 2015).   



IX. Explain the Theory of Mind

The theory of mind is a cognitive development that develops through from infancy to adulthood. It helps us to form social and language skills. The theory looks at how we understand ours and other people’s state of mind “including thoughts, beliefs, perceptions, knowledge, intentions, desires, and emotions-and of how those mental states influence behaviour”, (Alic, 2009).

This understanding helps us to separate ourselves from others; to recognise our uniqueness and our similarities. It is the ability to understand that other people have their own mental states different from our own and enables us to predict what others may be thinking and how they may behave in response. An example may be that when a friend loses their mother I might remember how I felt and can make an assumption that they may feel similar. I may then add to the mix that they did not get on with their mother so may have additional thinking and feelings. When with the person and discussing the loss I may intuitively sense   
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emotions from my friend that give me clues to how she feels. I know not to say anything that may feel insensitive to their emotions. Alic (2009) feels that “This ability to recognise one’s own state of mind and those of others is central to human consciousness”. Developing a theory of mind is crucial to being able to participate in the social world, (Keenan & Evans, 2009). A person who has developed a theory of mind is able to deceive or empathise with someone. Being able to understand the others state of mind enables them to respond to the other person appropriately.  

X. Discuss the relationship between day-care and insecure attachments

There is conflicting views regarding the use of childcare during early development. Bowlby and others feel that long to medium separation from the main caregiver can cause severe consequences, whilst others claim quality day care can offer the same care and does not disrupt the child’s attachments, and in some cases it can be positive to their development, (Wiki, 2007). It seems from looking at the research that when the day care is more enriching to the child’s development than their home life it is a positive, but if the home life can provide for the child’s attachment and development needs then home is best. 

Belsky & Rovine (1988) argue that their research shows evidence that a child is more likely to develop an insecure attachment if they are in day care “20 hours per week for 4 months before their first birthday”, (Wiki, 2007). Belsky (1988) also felt that sons who experienced 35 hours or more a week of non-maternal care were more likely to have insecure attachments to their fathers. This evidence suggests that the amount of time a child spends in day care does affect the attachment between parent and child, (Parke & Locke, 2003). In this research the age of the child is referred to as under a year old. Further research has been carried out on children over one year old.

When the NICHD carried out their study, mentioned earlier, on children aged fifteen months they found “no significant effects of any of the child-care variables on attachment with the mother” (Benoit & Madigan, 2010). This was the case whenever the mothers were sensitive and responsive to their children’s needs. It was found though that, “poor quality alternate care, increased hours of care, and changes in care arrangements were associated with insecure attachment when the mother” was not as sensitive and responsive to her child’s needs. These findings were replicated in a parallel 1999 study in Canada,                            (Benoit & Madigan, 2010). 



These findings seem to indicate that as long as the main attachment figure is sensitive and responsive to the child’s needs the type of care cannot disrupt the attachment, but if the attachment figure is unresponsive and insensitive to the child’s needs then only a good quality of day care can prevent the child from developing an insecure attachment. This is consistent with Robertson & Robertson’s (1968) theory that negative effects of short term deprivation can be reduced if a “short term replacement attachment figure” is provided, (A2 Psychology Edexel, 2014). The good quality day care provider could be considered a short term replacement attachment figure. Some day care
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providers offer key workers to each child so that they are able to establish a secure attachment within day care and hopefully reduce the risk of insecurity. 



Clarke-Stewart & Allhusen (2002) feel it is “unlikely that day care alone is responsible for a lesser degree of security in these relationships” (Parke & Locke, 2003). Howes (1999) suggests that children raised by less attentive and sensitive parents could even benefit from day care as this gives them an opportunity to develop a secure attachment outside the home. 



XI. How does Autism affect a child’s development?

“There is no one cause of autism, just as there is no one type. Most cases of autism appear to be caused by a combination of autism risk genes and environmental factors influencing early brain development”, (Autism Speaks, 2015). A child with autism may not develop in some areas at the same rate as other children. They could fall behind in social and language skills whilst their cognitive development skills could be advanced. “They may not be able to catch a ball as well as other children, but could have a much larger vocabulary”, (MNT, 2015). Some autistic children have significant disabilities and cannot live independently. Around 25% of children with autism are unable to speak and may learn to communicate by other means (Autism Speaks, 2015).

Autistic individuals do not develop a theory of mind like others. They may find it difficult to understand how other people think differently to them; “They have difficulty understanding other people’s beliefs, attitudes and emotions” (Edelson, 2016). Some Autistic children find it hard to comprehend that someone may not know the answer to a question they ask. Because of this lack of ability to see others as different from themselves they can struggle to communicate and socialise with others. They sometimes struggle to assess what others may do in certain situations and have difficulty understanding others even have thoughts or emotions. They may “find it hard to understand or predict other people’s behaviour and to understand how their behaviour affects others”, (Raising children, 2013). Because of this an autistic person may seem “self-centred, eccentric or uncaring”, (Edelson, 2016).

Some autistic children can have exceptional abilities “in visual skills, music and academic skills” (Autism speaks). They are able to focus in on detail but can find it difficult to see the larger picture e.g. they don’t see a crowd, but a lot of individual people, (Raising children, 2013). We may see a crowd and be able to block out all the individual characteristics of each person, but an autistic person may not have this ability and feel overloaded with the visual information.  

“Children with autism spectrum disorder (ASD) can struggle with focus, attention, transitions, organisation, memory, time management, emotional control and frustration” (Raising children, 2013)   
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