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1. Give short answers for the following:
i. Describe the personality development process in infancy
During infancy and toddlerhood, children easily attach to others. Youngsters usually form their initial primary relationships with their parents and other family members. Because infants are utterly dependent on caregivers for food, clothing, warmth, and nurturing, Erik Erikson determined that children's primary task during this first psychosocial stage of life is to learn to trust their caregivers. As they form relationships and develop an organized sense of self, children's first few years set the stage for both immediate and later psychosocial development, including the emergence of prosocial behaviour, or the capacity to help, cooperate, and share with others.
Personality includes those stable psychological characteristics that make each human being unique. Both children and adults evidence personality traits (long‐term characteristics, such as temperament) and states (changeable characteristics, such as moodiness). While the considerable debate continues over the origin and development of personality, most experts agree that personality traits and states form early in life. A combination of hereditary, psychological, and social influences is most likely responsible for the formation of personality. 
Infants are typically egocentric, or self-centred, and are primarily concerned with satisfying physical desires, such as hunger. Sigmund Freud viewed this focus on physical gratification as a form of self‐pleasuring. Because infants are particularly interested in activities involving the mouth (sucking and biting, for example), Freud labelled the first year of life as the oral stage of psychosexual development. 
According to Freud too little or too much stimulation of a particular erogenous zone (sensitive area of the body) at a particular psychosexual stage of development leads to fixation (literally, being stuck) at that stage. Multiple fixations are possible at multiple stages. In the case of infants, fixation at the oral stage gives rise to adult personality traits cantered on the mouth. Adult oral‐focused habits may take the form of overeating, drinking, and smoking. Adults are especially prone to regressing to such childhood fixation behaviours during times of stress and upset. 
Theorists, after Freud, have offered additional perspectives on infant personality development. Perhaps the most important of these developments is Melanie Klein's object‐relations theory. According to Klein, the inner core of personality stems from the first relationship with the mother. While Freud speculated that the child's fear of a powerful father determines personality, Klein theorized that the child's need for a powerful mother is more important. In other words, the child's fundamental human drive is to be in relationships with others, and the first relationship the child establishes is usually with the mother. 
Why the phrase “object‐relations”? Why did Klein use the word “object” rather than “human”? Following intensive observation and the study of many children, Klein surmised that the infant bonds to an object rather than a person, because the infant is unable to understand fully what a person is. The infant's limited perspective may process only an evolving perception of what a person is.
In this object‐relations theory, the infant interacts with the mother, mostly during times of eye contact and breastfeeding. The infant then internalizes an image of the mother—good or bad—that may or may not be representative of how the mother truly is. Eventually, during a complex psychological process of adjusting to loss and separation, the child learns to distinguish between self and object at a fundamental level. If all goes well, the psychologically healthy child is then able to separate good and evil, and self and object. If all does not go well, the child is then unable to accept the good and bad sides of the self and the mother; the child may be unable to separate the concept of a bad mother from a good self.
In object‐relations theory, girls are better adjusted psychosocially than boys. Girls become extensions of their mothers; as a result, girls do not need to separate from their mothers. Boys, on the other, must separate from their mothers to become independent. This perspective is in contrast to Freudian theory, in which boys develop a stronger superego (conscience) than girls because boys have penises and girls do not. According to Freud, his superego theory supported why boys more easily resolve their Oedipal conflict (a male's childhood sexual interest in his mother with accompanying aggression toward his father) than girls do their Electra conflict (a female's childhood sexual interest in her father with accompanying aggression toward her mother). 
Some psychologists theorize that errors in early bonding and separating experiences may be responsible for later psychological problems. These problems include borderline personality disorder, which is characterized by rapid shifts in the liking and hate of self and others. 

ii. What are the features of positive parenting?
Positive Parenting is common sense parenting built on strong family values. It is about raising your children in a warm, loving, caring, supportive, positive environment built on the foundation of trust and respect. It is about vision and planning in providing your children with tools to build self-confidence to handle the inevitable curve balls life will throw their way. It is taking a responsible parental leadership role in guiding and inspiring your children to control their destiny, believe in themselves, and learn to dance to their song. The most important thing you can teach your children is to love life and live it with passion.

Positive parenting is seen to be represented by a two-point approach – ‘modelling good character’ and practicing ‘positive discipline’ strategies. 
· The modelling parenting approach is establishing your core values and principles to build the framework that will guide all your parenting decisions. Modelling a genuinely positive attitude and demonstration of good character traits are fundamental principles. It cannot be stressed enough how your children watch every move you make, hear every word you speak, from the time of opening their eyes as a baby, through their teens. Most of your child's personal development, character, and personality are derived directly from what they "See & Hear" from you.
· Practicing ‘positive discipline’ strategies are exercising positive discipline concepts with an interactive approach that promotes learning through understanding and communication, rather than correction or coercion. It is done in the following manner:
· Building a cohesive family atmosphere committed to finding positive solutions as opposed to facing the consequences.
· You are focusing attention on your child's positive behaviour rather than negative. 
· They are developing confidence in your child, by celebrating successes as well as all their earnest efforts of accomplishments. 
· You are practicing positive communication with empathy in listening skills to understand your child's needs and emotional feelings truly.
· I am developing a warm and positive environment built on unconditional love and acceptance.
· Building trust, support, dignity, and fostering mutual respect and cooperation for all members of the family.
· Coaching and mentoring your child in making sound, positive, and responsible decisions in life.
· You are striking a balance between parental and child control by involving your child in decision making, creating personal power and autonomy in your child.
It is quite apparent that this parenting strategy is a warm, genuine, and respectful approach to rearing your children. Your children will have the best opportunity to develop good character traits, positive self-esteem, positive mental attitude, and develop productive life skills to lead them to a happy and fulfilling life. Nothing about raising children comes easy. It takes time, commitment, responsibility, and I must say much patience. However, an incredible advantage is by being conscious of your plan, you yourself become a much better person in the process.
While implementing your style, you will continually create ways of improving your own life; sound principles, core values, attitude, health and continually strive to develop positive character traits you wish to model for your children. 

iii. What are the most common personality traits?
A good personality traits definition starts with the idea that a personality trait is relatively stable throughout the lifetime. Personality traits are your defining characteristics, qualities, temperament, emotion, competencies, talents, and habitual patterns of behaviour, thought, and emotion. Personality traits have been recognized the world over. 

Over the years since research on personality began, many psychologists have used a structure of personality traits that have come to be known as the Big Five. Each of the five factors is a category of personality traits that these scientists believe contain the essential characteristics that set people apart from each other. Each factor contains two opposing sides, such as extroversion and introversion. Within each factor, there are many individual traits. These factors include surgency (extroversion), agreeableness (pleasantness), consciousness (dependability), emotional stability (neuroticism), and culture (openness).

Several scientists have suggested practical ways to use the results of personality studies. Lewis R. Golberg recommended that the Big Five personality traits system be used to predict job performance. The idea is that if you know someone's personality traits, you know more about how they are likely to behave in their jobs. For the researchers Barrick and Mount, the natural conclusion was that conscientiousness was the Big Five factor that would predict job success across all types of jobs and career fields. Another researcher (Tett) found that factor two, agreeableness, was the best predictor of job performance. While there is still disagreement among scientists about how the Big Five should be used, many employers are aware of the Big Five and consider them when making hiring decisions.

However, the Big Five is not the only classification system of personality traits. There have been other systems with more or fewer traits recognized. Some scientists believe there are many more important traits than just five. Others believe that there are fewer than five distinct categories.

iv. Outline different personality types?
Children can exhibit all four types of personality traits, namely, the fun-loving child, the sensitive child, the determined child, and the severe child. Usually, children develop one more dominant personality type. 

The Fun-Loving Child
The fun-loving child is bubbly, bright, and social. They are full of ideas and are playful and animated. Sometimes their energy can be seen as a fault when they do not want to sit still or when they interrupt you to share their ideas. However, parents who recognize their pizzazz as a gift and not a flaw can help them develop into creative, happy adults. The fun-loving child’s mantra is: I have a new idea, and we can do it! Fun-loving child includes the following characteristics:
· They are curious and love to touch and explore.
· They love to make noise, laugh, and play.
· Creative/imaginative
· Eager to please others–like when others are happy and especially needs you to be happy.
· May have many friends or change friends often.
Adults connect with the fun-loving child in these manners:
· Praise their good ideas and encourage them to share those ideas with others.
· Learn to be okay when they start one thing and then change their minds. They are exploring what works for them.
· Have fun with them! Get down on their level, toss a ball around with them, or join in their creative play.
· Be grateful for the positive energy they bring to the family.
· Give them the freedom to explore and test out their creativity and ideas.

The Sensitive Child
The sensitive child has a naturally calm and easy-going personality. They are often called the “peacemaker” of the family because they do not like conflict. This type of child is tender with emotions very close to the surface. They are generally quieter and are often asked to “talk louder” or “hurry up.” They do things in their own time. For example, a parent may get frustrated when they ask their child to clean his room and come back 15 minutes later to find it still not done. When you recognize your child’s innate “sensitive” personality, it helps you understand why they do the things they do.
A sensitive child:
· has built-in calm demeanours;
· like to plan, and that planning can sometimes take a long time;
· are worriers; they like to know what to expect in every situation so they can prepare for it, and
· is much upset when there is contention in the house.

The best way to connect with a sensitive child:
· Make them feel safe. Let them know you are there for them in any given situation.
· Fill them in on the details. If you are going into an unfamiliar situation, prepare them beforehand with what to expect.
· Provide a peaceful place for them. Your house cannot be peaceful all the time but have a room your sensitive child can go in when things get crazy.
· Do not push them to be more outgoing. They will try things at their own pace.

The Determined Child
The determined child is naturally more physical, active, and…stubborn. He or she was born with a drive to get things done, usually in their specific way. Type 3s are usually told to “calm down” or “stop being so demanding.”
A determined child: 
· has a strong will;
· will pursue several big goals at once;
· is naturally active and adventurous—s/he ready to go, do, and explore;
· wants to try leadership positions in school, home, or work;
· is self-motivated rather than motivated by others, and
· can be loud, forceful, or straight to the point (also seen as bluntly honest.)

The best way to connect with a determined child:
· Try not to let your stubborn personality butt heads with their stubborn personality.
· Instead of struggling to reign them in, try giving a determined child a bit more freedom to discover for herself.
· Cheer them on in their goals!
· Encourage their confidence and passion.
· Instead of questioning, “Do you think that is a good idea?” try offering: “I am excited for you, and I am here to help! However, have you ever thought about…”

The Serious Child
A more seriously inclined child is logical, independent, and focused. People often marvel at how “mature they are for their age.” They are the authority on many matters and relish in perfection. A severe child’s mantra is: Let us see what this is, let us analyse it, and I know a way to make it better. A serious child:
· is not as light and playful as other children;
· can be pretty rigid and inflexible when it comes to doing things;
· he or she is an innate perfectionist;
· has ideas for ways to make something better often come across as criticism, and 
· like to arrange items (toy cars, crayons, etc.) in a specific row.

The best way to connect with a serious child:
· Try relating to them mentally before emotionally. Understand what they are thinking rather than feeling.
· Serious children crave adult respect; let them know you respect their thoughts and opinions.
· When communicating, speak in logical terms that they will understand. Some kids respond to: “It would make me so happy if you cleaned your room...” but a serious kid will respond better to: “I need you to clean your room because it poses a danger of me tripping or twisting an ankle.
· Ask for their opinions and solutions often.

v. Outline different temperament traits?
Nine different temperament traits affect how well your child fits in at school, with peers, and at home. How often have you heard a child described as “easy” or “difficult” or “shy until you get to know her”? These casual labels all refer to characteristics of child temperament, those traits that influence how your child reacts in various situations.
Researchers have described nine child temperament traits which individually, or in combination, affect how well your child fits in at school, with peers, and even at home. Temperament influences how teachers, peers, and family relate to her, as well as how she relates to them. Your child’s temperament directly affects how she approaches her school work and tasks/responsibilities at home.
When a child’s natural behaviour doesn’t fit with what is expected, social, family or academic problems may arise. For a child with an identified learning disability (LD) or behaviour issues, her particular temperament may help her achieve success more efficiently, or it may compound her difficulties.
Behaviours for each temperament trait described below fall along a continuum. Responses toward either the high or low end — while still wholly reasonable — may be cause for concern.
The nine temperament traits are the current level, sensitivity, regularity, approach and withdrawal, adaptability, mood, intensity, persistence, and distractibility.

How temperament affects on your child
Extremes on each continuum of traits are not likely to guarantee success or failure in all situations; somewhere in the middle gives your child flexibility to adjust to a variety of conditions and expectations at school, at home, and in the community.
Consider that some combinations of traits can be more troublesome or more beneficial in school than others. High persistence can help the distractible student stay on task, whereas high distractibility combined with high activity and low persistence is strongly correlated to academic problems and bear a striking resemblance to the characteristics of Attention-Deficit/Hyperactivity Disorder (ADHD).
Understanding the behaviour traits of your child with LD or ADHD helps you predict how she is likely to react in various situations. Are those traits liable to enhance her performance or cause additional problems for her? For example, auditory processing difficulties may be aggravated by low sensitivity; memory problems may be intensified by high distractibility. High persistence and low distractibility, on the other hand, tend to benefit most kids — with or without LD or ADHD.
vi.  Discuss the process of personality development
Over the years, various researchers have researched personality development, and each has his or her ideas regarding it. Some viewpoints share similarities, and all attempt to explain why people are the way they are and how they got that way. 
The results of all this research include such theories as: 
· type theories, the psychological differences and classifications of people;
· psychoanalytic, our interactions with other mechanisms;
· behaviourist, which looks at what impacts our personality from the outside;
· social cognitive, involving the process of thinking and judging;
· humanistic, which looks at our "free will" to do things. 
The mission of each research method is to learn as much as possible about how personalities develop, with some of the findings building off of prior theories. There are three main influences on personality development that I am going to look at in this question. Those are heredity, environment, and situation. 
Heredity: This refers to the influences on your personality that you are born with. They are in your genes, and it is not much you can do to change these traits. They can include your temperament, which helps to determine how you react to situations and how easy-going you are. In kids, it may affect how well they get along with others. Genetics, of course, also determines how someone looks. 
Environment: Our environment is the nurturing aspect of our lives. It is the type of environment in which we live and grow up. The environment would include home, school, work, or other places that you spend much time. Environmental factors also include such things as languages, religion, etc. 
Situations: These are the experiences that each person goes through. The various things that people experience will leave imprints on and help to develop his or her personality. Everything from divorce, death, trauma, and even happy times fit into the "situations" category of shaping one's personality. 
An individual most likely at some point in your life heard someone say that people are a "product of their environment." This means their personality has been greatly influenced by the three things we just looked at. They were born with particular traits, and their living situation and any impacting situations they experienced all helped to create who they are. Many people wonder if one's personality primarily comes down to nature versus nurture. It is a debate that has waged for quite some time. Is someone's personality determined more by genes and heredity or childhood experiences and situations? The nature vs. nurture debate is one that does not have a clear winner. Researchers believe there is no way to tell which influences personality more. They go hand in hand to help develop someone's personality. How one's personality develops is not as simple as just saying that it is one thing; however, there is one thing that most researchers seem to agree on: one's childhood lays the foundation for the personality that one will have as an adult. The genes we are born with, coupled with the environment we are brought up in and the situations we live through, all work together. They end up creating the personality we see as an adult.
Personality development refers to how the organized patterns of behaviour that make up each person's unique personality emerge over time. Many factors go into influencing personality, including genetics, environment, parenting, and societal variables. Perhaps most importantly, it is the ongoing interaction of all of these influences that continue to shape personality over time. Our personalities make us unique, but how does personality develop? How exactly do we become who we are today? What factors play the most critical role in the formation of personality? Can personality ever change?
To answer this question, many prominent theorists developed theories to describe various steps and stages that occur on the road of personality development. The following theories focus on various aspects of personality development, including cognitive, social, and moral development.
Freud's theory of personality development was that it was a result of a series of stages during childhood. He believed that the development process involved a pleasure-seeking source that revolved around psychosexual energy. His stages of development include the oral stage, anal stage, phallic stage, latent period, and genital stage.
Another famous psychologist in the field was Erik Erikson. His stages of development focused on trying to provide a theory on social development. He was influenced by Sigmund Freud. Erikson's stages of development did not stop when a child turned 18. He believed that the person continued to develop and have personality outcomes into adulthood as well. His stages of development, considered his contribution to personality development, included: infancy, 18 months to 3 years, 3 to 5 years, 6 to 12 years, 12 to 18 years, 18 to 35 years, 34 to 55 years, 55 or so until death. Thus, showing that many stages are believed to go into personality development. 
Jean Piaget’s theory of cognitive development remains one of the most frequently cited in psychology, despite being subject to considerable criticism. While many aspects of his theory have not stood the test of time, the central idea remains essential today: children think differently than adults. According to Piaget, children progress through a series of four stages that are marked by distinctive changes in how they think. How children think about themselves, others, and the world around them plays a vital role in the formation of personality. 
Kohlberg developed a theory of personality development that focuses on the growth of moral thought. Building on a two-stage process proposed by Piaget, Kohlberg expanded the theory to include six different stages. While the theory has been criticized for several different reasons, including the possibility that it does not accommodate different genders and cultures equally, Kohlberg’s theory remains essential in our understanding of how personality develops.
Maslow was a psychologist who in 1943, proposed his idea of the hierarchy of needs and how it affects who we are. The Hierarchy of Needs is in a triangle shape, with the most important things being at the bottom and then it works its way up, with needs narrowing as you go along. Here are the layers of the hierarchy: 
Physiological: These are the most critical needs that must be met. They include food, water, breathing, excretion, sleep, sex, etc. 
Safety: Once your basic needs have been met, the next most important thing is safety. In this layer, you will need security, employment, family, property, health, morality, etc. 
Love and belonging: This layer in the hierarchy is smaller but still significant. It includes the love and social relationships we have with people, including friends, family, and lovers. 
Esteem: This is the layer that deals with your confidence. What matters here is that people respect you, your self-esteem is high, you respect other people, experience personal growth and accomplishment, etc. 
Self-actualization: This is the need at the top of the triangle. It represents the idea that people are self-aware. The idea is that people focus on fulfilling their potential and no longer worry so much about what others think. At this point, people are concerned with their personal growth. 
Maslow believed, much like the stages of development that we have already seen above, that people gradually moved through these stages. Starting at the bottom, when each need is met at that level, we go on to the next. However, if something were to threaten our needs, such as not having food or safety, etc., we can smoothly go back down the hierarchy. If our needs are not being met, it can have a profound impact on our personality development. If all of our needs are being met, we will progress and continue to grow. Mostly, Maslow believed that we do not advance to the next level until the needs of each have first been met. For example, if someone is at the safety level, they cannot advance to love and belonging until all of their safety needs have been met. 
Now we have an idea of the difference between needs and wants, why needs are so urgent, and how it all affects our personality development. 
Personality involves not only inborn traits but also the cognitive and behavioural patterns that influence how people think and act. Temperament is a vital part of the personality that is determined by inherited traits. It is the aspects of personality that are innate and have a lasting influence on behaviour.
Character is another aspect of personality influenced by experience that continues to grow and change throughout life. While personality continues to evolve and respond to the influences and experiences of life, much of personality is determined by inborn traits and early childhood experiences.

2. What is Erikson’s Theory of Psychosocial Development?
In the second half of the twentieth century, Erik Erikson developed one of the most popular and influential developmental theories: the theory of psychosocial development. Erik Erikson (1902–1994) was a stage theorist who took Freud’s controversial theory of psychosexual development and modified it as a psychosocial theory. Erikson emphasized that the ego makes positive contributions to development by mastering attitudes, ideas, and skills at each stage of development. This mastery helps children grow into successful, contributing members of society. During each of Erikson’s eight stages, there is a psychological conflict that must be successfully overcome in order for a child to develop into a healthy, well-adjusted adult. Erikson’s eight stages of psychosocial development include trust vs. mistrust, autonomy vs. shame/doubt, initiative vs. guilt, industry vs. inferiority, identity vs. role confusion, intimacy vs. isolation, generativity vs. stagnation, and integrity vs. despair.
According to psychosocial theory, we experience eight stages of development over our lifespan, from infancy through late adulthood. At each stage, there is a crisis or task that we need to resolve. Successful completion of each developmental task results in the sense of competence and a healthy personality. Failure to master these tasks leads to feelings of inadequacy.
Erikson also added to Freud’s stages by discussing the cultural implications of development; certain cultures may need to resolve the stages in different ways based upon their cultural and survival needs. Erikson proposed that people experienced a conflict that served as a turning point in their development, like a stimulus for evolution, in each of the stages. These conflicts are meant to develop (or not develop) a certain psychological quality. During each stage, the potential for personal growth is high, but the potential for failure is also high.
Therefore, if a person successfully faces a conflict, they will pass that stage with a newfound psychological strength that will benefit them for the rest of their lives. However, if they do not effectively overcome those conflicts, they may not develop the skills they need to excel in the following stages.
Erikson also posited that a sense of competence motivated behaviours and actions. Thus, each stage of his theory refers to becoming competent in an area of life. If they manage the stage well, the person will gain a sense of mastery. However, if they manage the stage poorly, the person will be left with a sense of inadequacy in that area of their development.
Trust vs. Mistrust (0 – 18 months)
From birth to 12 months of age, infants must learn that adults can be trusted. This occurs when adults meet a child’s basic needs for survival. Infants are dependent upon their caregivers, so caregivers who are responsive and sensitive to their infant’s needs help their baby to develop a sense of trust; their baby will see the world as a safe, predictable place. Unresponsive caregivers who do not meet their baby’s needs can engender feelings of anxiety, fear, and mistrust; their baby may see the world as unpredictable. If infants are oppressed or their needs are not met appropriately, they will likely grow up with a sense of mistrust for people in the world.
Autonomy vs. Shame/Doubt (18 months – 3 years)
As toddlers (ages 1–3 years) begin to explore their world, they learn that they can control their actions and act on their environment to get results. They begin to show clear preferences for some aspects of the environment, such as food, toys, and clothing. A toddler’s main task is to resolve the issue of autonomy vs. shame and doubt by working to establish independence. This is the “I do it” stage. For example, we might observe a growing sense of autonomy in a 2-year-old child who wants to choose her clothes and dress herself. Although her outfits might not be appropriate for the situation, her input in such fundamental decisions affects her sense of independence. If denied the opportunity to act on her environment, she may begin to doubt her abilities, which could lead to low self-esteem and feelings of shame.
Initiative vs. Guilt (3 – 5 years)
Once children reach the preschool stage (ages 3–6 years), they are capable of initiating activities and asserting control over their world through social interactions and play. According to Erikson, preschool children must resolve the task of initiative vs. guilt. By learning to plan and achieve goals while interacting with others, preschool children can master this task. The initiative, a sense of ambition and responsibility, occurs when parents allow a child to explore within limits and then support the child’s choice. These children will develop self-confidence and feel a sense of purpose. Those who are unsuccessful at this stage—with their initiative misfiring or stifled by over-controlling parents—may develop feelings of guilt.
Industry vs. Inferiority (5 – 13 years)
During the elementary school stage (ages 6–12), children face the task of industry vs. inferiority. Children begin to compare themselves with their peers to see how they measure up. They either develop a sense of pride and accomplishment in their schoolwork, sports, social activities, and family life, or they feel inferior and inadequate because they feel that they do not measure up. If children do not learn to get along with others or have negative experiences at home or with peers, an inferiority complex might develop into adolescence and adulthood.
Identity vs. Role Confusion (13 – 21 years)
In adolescence (ages 12–18), children face the task of identity vs. role confusion. According to Erikson, an adolescent’s main task is developing a sense of self. Adolescents struggle with questions such as “Who am I?” and “What do I want to do with my life?” Along the way, most adolescents try on many different selves to see which ones fit; they explore various roles and ideas, set goals, and attempt to discover their “adult” selves. Adolescents who are successful at this stage have a strong sense of identity and can remain true to their beliefs and values in the face of problems and other people’s perspectives. When adolescents are apathetic, do not do a conscious search for identity, or are pressured to conform to their parents’ ideas for the future, they may develop a weak sense of self and experience role confusion. They will be unsure of their identity and confused about the future. Teenagers who struggle to adopt a positive role will likely struggle to “find” themselves as adults.
Intimacy vs. Isolation (21 – 39 years)
People in early adulthood (the 20s through early 40s) are concerned with intimacy vs. isolation. After we have developed a sense of self in adolescence, we are ready to share our life with others. However, if other stages have not been successfully resolved, young adults may have trouble developing and maintaining successful relationships with others. Erikson said that we must have a strong sense of self before we can develop successful intimate relationships. Adults who do not develop a positive self-concept in adolescence may experience feelings of loneliness and emotional isolation.
Generativity vs. Stagnation (40 – 65 years)
When people reach their 40s, they enter the time known as middle adulthood, which extends to the mid-60s. The social task of middle adulthood is generativity vs. stagnation. Generativity involves finding your life’s work and contributing to the development of others through activities such as volunteering, mentoring, and raising children. During this stage, middle-aged adults begin contributing to the next generation, often through childbirth and caring for others; they also engage in meaningful and productive work which contributes positively to society. Those who do not master this task may experience stagnation and feel as though they are not leaving a mark on the world in a meaningful way; they may have little connection with others and little interest in productivity and self-improvement.
Integrity vs. Despair (65 years and above)
From the mid-60s to the end of life, we are in the period of development known as late adulthood. Erikson’s task at this stage is called integrity vs. despair. He said that people in late adulthood reflect on their lives and feel either a sense of satisfaction or a sense of failure. People who feel proud of their accomplishments feel a sense of integrity, and they can look back on their lives with few regrets. However, people who are not successful at this stage may feel as if their life has been wasted. They focus on what “would have,” “should have,” and “could have” been. They face the end of their lives with feelings of bitterness, depression, and despair.
One of the strengths of the psychosocial theory is that it provides a comprehensive framework that we can use to see the development throughout a lifetime. It also lets us emphasize the social nature of humans and the influence that social relationships have on our development.
However, one might question if Erikson’s psychosocial development stages should be considered sequential and if they only happen within the noted age ranges. There is a debate over whether or not people only try to define their identity during their teenage years, or if one stage cannot begin until the other has completely ended.
A critical weakness of Erikson’s stages of psychosocial development is that it does not describe the exact actions needed to resolve conflicts. In this sense, the theory does not detail exactly what type of experiences are necessary to move on to the next stage

3. ‘The mutual understanding between children and parents is the basic necessity in the development of personality.’ Discuss this
The birth of a child initiates a life-long process of mutual adaptation between the child and his or her caregivers and the broader social environment. Relationships and patterns of interactions formed during the early stages of life serve as a prototype for many interactions later in life and might have life-long effects1). Young children do not have the language ability to express to their caregivers what they need, so children often communicate through their behaviour. Parents are often unaware of their child’s feelings or the mental representations of their emotions. Thus, attentive attainment to all aspects of a child is a very demanding task. Parents want their infants to grow up healthy and to develop behaviours that allow them to take charge of their own lives. Parents want to know how to provide the best parenting possible, especially when they do not want a mere repetition of their individual family histories. The mutual understanding between children and parents appears to be the basic necessity in the development of personality. 

According to John Bowlby’s (1969) theory of attachment development, a child is “attached” to someone when he or she is “strongly disposed to seek proximity to and contact with a specific figure and to do so in certain situations, notably when he is frightened, tired or ill.” He noted the close attachment relationship between responsive caregivers (typically the mother, but not always) and infants from about six months to 2 years of age. The emotionally charged connection between caregiver and child ensures that the two will remain in physical proximity, especially when the child is between 8 and 18 months of age. Thus, developing a mutual understanding between the child and the parent. Eventually, the parent helps the development of the child.  When the infant becomes more mobile, he will rely on the caregiver less often for proximity maintenance, although he does not abandon it altogether. Once the child experiences the security of this physical closeness, he will develop the courage to explore away from the caregiver. This fascinating paradox, the conversion from pursuing closeness to moving away from dependence, is the core of attachment theory. In other words, when a child is securely attached to his mother and the feeling of closeness is restored, the seeking of proximity and closeness recedes, and the child turns to other interests, comfortably using the caregiver as a base of operations from which to explore.

Although Bowlby acknowledged that feeding might facilitate mother-infant proximity, attachment is not merely a function of feeding4). Harlow and Zimmermann’s monkey study5) and Bowlby’s observation1) in orphanages suggest that infants need emotional support and contact in addition to food and shelter. Ainsworth et al.2) also closely observed mothers and children in their homes and paid careful attention to each mother’s style of responding to her infant’s behaviours, such as feeding, crying, cuddling, eye contact, and smiling, before the infants’ behaviour was assessed in the “strange situation.” Responsive mothers were mothers who provided physical care, emotional communication, and affection to their children in precise relation to their signals of need. The mother’s reciprocal or contingent responses (reinforcement depending on the behaviour of the child) by eye contact, cuddling, touching, or praise may reinforce the child’s communicative attempts, such as babbling or laughing. Responsive mothers also gave their children enough “space” when they were playing, crawling, or otherwise exploring their environment independently. The critical aspect of responsive caregiving is that the mothers are aware of their children’s needs and wants and respond to that information. The responsive caregiver “resonates” with the child's messages even though they are difficult for others to decipher at first. 

Longitudinal data using adult attachment interviews suggest that attachment insecurity does indeed serve as a risk factor for psychopathology. Insecurely attached children are likely to develop fewer social skills and have lower levels of communication skills. An insecurely attached child may frequently become anxious, even in favourable circumstances. Continuous vigilance and anxiety will then increase the probability of future anxiety disorder7). Anxiety is a potent stimulus of emotional distress that puts a person in a high arousal state (a state of hyper-responsiveness to sensory stimulation or excitability). Either too little arousal (lack of sensory input or boredom) or too much-prolonged arousal is detrimental.
Consequently, optimal performance cannot be attained because of an inability to maintain an appropriate level of arousal. Parental insecure attachment styles also have a crucial impact on the development of psychiatric manifestations in school-aged children. Yoo et al. (2006) reported that parents who were judged to be preoccupied had children with more internalized symptoms than those who were judged to be secure, whereas dismissing/avoidant parents had children with higher scores on attention problems, and fearful/ avoidant parents had children with more externalized symptoms.

Parents are children's first and foremost nurturers, teachers, guides, counselors, and protectors. Parents wonder what their children will be like when they grow up and want them to become the most capable adults they can be. However, parents differ in how they raise and interact with their children. Growing up with great parents is a great blessing in life, and the way a child is raised influences the kind of person he or she will become. As attachment styles seem to transfer over generations, so do parenting styles. From this context, it is a real success in life and realization of human potential if an individual who grew up in a disadvantaged or ill-treated family breaks the vicious cycle and practices positive parenting. Children who misbehave often do so not out of malice, but out of ignorance, boredom, or frustration, and need to be taught, listened to or redirected. A child who is ignored by his parents often misbehaves as a way to seek attention. When parents respond immediately to attention-seeking misbehaviours, such as temper tantrums or screaming, it inadvertently reinforces that behaviour. Instead, rewarding the child’s appropriate behaviours with praise and hugs can be more productive. It is vital to catch them being good and to avoid expressing negative judgments or using incorrect labels that demean the child.
What we believe about others or ourselves can become true due to a self-fulfilling prophecy because we tend to act by what we believe. Children develop their opinions about themselves by observing the way significant others respond to and communicate with them. A parent’s feedback or opinions about them are social mirrors and are used to form self-images and self-judgments. Baumrind (1971) defined three categories of principal parenting styles. The categories, which were later extended to include indifferent or negligent parents, were as follows: authoritative (demanding and responsive to child with respectful attitude), authoritarian (demanding but not responsive, “do-as-I-say” style), permissive or indulgent (more responsive than demanding), and indifferent or neglecting (neither demanding nor responsive). Authoritative parenting is, by far, the most effective parenting styles because it promotes a child’s ability to withstand potentially harmful influences, including life stress and exposure to antisocial peers. Authoritarian parents are likely to produce anxious youth with low self-esteem, lack of spontaneity, and lack of intellectual curiosity.

Parenting is a reciprocal process in which the parent influences the child’s development, and in return, the child influences the parent. The influence of temperament and other attributes of children may be mitigated or negligible as long as caregivers modify their behaviour to fit the needs of the children. However, when her personality or stressful conditions limit a mother's capacity to do so, then infants with a difficult temperament or problem behaviours are at risk for developing attachment insecurity. Studies have shown that most securely attached infants develop distinctly different attachment bonds with each parent and their various caregivers. This suggests that parents can modulate their children’s temperament by influencing their children’s environment. For instance, Chess et al. (1977) have recognized that behaviours that lead to a child being classified as “easy” or “difficult” can vary depending on parental and cultural values, attitudes, and practices. Hence, they emphasize that interaction should be considered in terms of “goodness-of-fit,” which is the compatibility of a person’s temperament with their family, school, and community. Any temperament trait may not be inherently problematic; instead, it is the interaction that determines the “acceptability” of that trait. “Reflective parenting” is a theory of parenting derived from Fonagy et al.’s (1996) concept of “reflective functioning,” which refers to the human capacity to understand the behaviour of the self and others in light of underlying mental states and intentions. Mothers in a high-stress or overcrowded environment, or who are deprived of employment security, would be more likely to have securely attached infants if they respond to the children’s motivations rather than their actions.

From several core ideas of early life experiences, we can discern valuable insights into parenting practices. Sensitive and responsive care from parents is vital for the optimal growth and development of each child. Children who are rarely spoken to, who are left to cry themselves out, who have little opportunity to explore their environment, or who experience frequent anger or boredom cannot fully develop their potential and stable personalities, despite their typical genetic endowment. To conclude, we can say that the mutual understanding between children and parents is the basic necessity in the development of personality.
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